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THE CONCEPT OF COMMUNICATIVE QUALIFICATIONS
AND ITS BASIC COMPONENTS

This article examines such concepts as «communication», «intercultural communication», «com-
municative competence» and a review of the definition and opinion of famous linguists. Also in this
article, a comparative analysis of the linguistic and cultural characteristics of communication in Kazakh
and French languages communicative competence. Learning a foreign language is, from both a linguistic
and a communicative view, a matter of mastering «competence» and «performance». Chomsky s view
of what it means to know a language is reflected in his distinction between linguistic competence and
linguistic performance. In Aspects of the Chomsky writes: Linguistic theory is concerned primarily with
an ideal speaker listener, in a completely homogeneous speech community, who knows its language
perfectly and is unaffected by such grammatically irrelevant conditions as memory limitations, distrac-
tions, shifts of attention and interest, and errors (random or characteristic) in applying his knowledge of
the language in actual performance. Communicative competence is a term in linguistics which refers to a
language user’s grammatical knowledge of syntax, morphology, phonology and the like, as well as social
knowledge about how and when to use utterances appropriately. The term was coined by Dell Hymes
in 1966, reacting against the perceived inadequacy of Noam Chomsky’s (1965) distinction between
linguistic competence and performance. To address Chomsky’s abstract notion of competence, Hymes
undertook ethnographic exploration of communicative competence that included «communicative form
and function in integral relation to each other». The approach pioneered by Hymes is now known as the
ethnography of communication. All the popular concepts of communication today were presented by
representatives of the American school of Palo Alto, which included researchers from various fields of
science of the sixties: psychiatrists Vatrlaus, Jackson and anthropologists Batson, Buduysman, E. Goff-
man, I. Vinkin. Also, according to scientists, relationships imply verbal and non-verbal activities.

Key words: communication, intercultural communication, communicative competence, linguistic,
discursive, pragmatic (practical), sociolinguistic, strategic competence.
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KOMMYHUKATHUBTIK GiAIKTIAIK YFbIMbI XKdHe
OHbIH, HEeri3ri Kypamaac 0eAikrepi

byA Makanapa «KapbiM-KATblHAC», «MOAEHMETAPaAbIK, KapbIM-KATbIHAC», «KOMMYHMKATMBTIK
GIAIKTIAIK»  CEKIAAI  yFbIMA@pFa OeAriAi  TiA MamaHA@pbiHbIH OGepreH aHbiKTaMaAapbl MeH Oi-
TY>KbIPbIMAAPbIHA LLIOAY XKACaAbIT, Ka3ak, XXeHe (paHLy3 TIAAePIHAEr KapbiM-KaTbiHAC GapbICbIHAAFbI
TIAAIK YK8HE YATTbIK, MOAEHM ePEKLLIEAIKTEP CAAbICTbIPMAAbI TYPAE 3€PTTEAEAI KOHE KOMMYHMKATUBTIK
GIAIKTIAIKTIH Kypamaac GeAikTepiHe capanTama >kacaaabl. «KapbiM-KaTbiHaC» AYHMEXY3iHiH Oaplua
XaAKbIHa OPTak, CO3 XK8HE OA AATbIHHbBIH «COMMUNICO», AFHM ©KaAMbIAAMa iCTeNMIH, 6aiAAHbICTbIPAMbIH,
KapbIM-KaTbiHaCTa 60AaMbIH» AEreH MafblHaHbl GIAAIPETIH CO3 TipkeciHeH wbikKaH. LLieT TiAiH MeHrepy
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AVIHTBUCTMKAABIK, X8HE KOMMYHMKATMBTIK KO3KapacTa, «KY3bIPETTIAIK» >KOHE «OpbIHAQY» Herisri
MaceAeci 60AbIN TabblAaAbl. XOMCKMIAIH TiA BiAy A€reHi OHbIH TIAAIK KY3bIPETTIAIK MeH AMHTBUCTMKAAbIK,
KOpCeTKIlLTep apacbiHAAFbI aibIPMALLbIAbIFbIHAH KOPiHEAT. XOMCKUIAIH acnekTiAepi 6oibiHLLA: «Kapbim-
KaTblHAaC — aAaMAap apacbiHAQ aknapaTTbl 6EpPyAiH 8p aAyaH 8AiCTepi, OCbl TOCIAAEPAIH KOMerimeH
apamMAap 6ip-6ipiHe KaTbIHAChIH Kypblr, 6ip-6ipiHe AereH ce3iMiH TyCiHAIpeAi» AerAi. KOMMYHMKATUBTI
KY3bIPETTIAIK AMHIBMCTMKAHbIH CMHTAKCUCI, MOPIOAOTUSICbI, (DOHOAOTUSCHI >KoHe T.0. CUSKTbI TIAAIK
rpaMmMaTmKanblk BiAIMAEpPiIHE, COHAQI-aK CO3AEPAI KaAait >koHe KallaH KOAAAHY KEepPEeKTIiriHe KaTbICTbl
OAEYMETTIK OiAIMAEpre KaTbIiCTbl aniTbiAFaH. MaAeHMeTapaAblK, KapbiM-KaTbIHAC TEPMMHIHIH ManAa
60AYbl XX FacbIpAbIH XXETMICiHLII >KbIAAAPbI >KAPbIK, KOPreH OKYAbIFbIMEH 6aiAaHbICTbl. 1966 >KbIAbI
Dell Hymes >biAA@pbl HEri3ri HbicaHaCbl eKi Hemece BipHelle YAT OKIAAEpPiHiH KapbiM-KaTbiHAC >Kacay
6GapbICbIHAA KE3AECETIH KOMMYHMKATMBTIK COTCI3AIKTEP MEH TyCiHicneyliAikTep 60AbIn TabbiAaTbiH
i3AeHiC >kymbicTapbl Aamm 6actaabl. Dell Hymes ycbiHFaH Tacia aTHOrpadmsiAbik, 6arAaHbIC peTiHAe
6eAriaeHAl. KapbiM-KaTbIHAC TypaAbl Ka3ipri Ke3Ae TaHbIMAA KOHLEMNUMAAAPAbIH, 6APAbIFbIH AATbIChIHLLbI
KbIAAAPbI KYpaMblHa 8p TYPAI FbIAbIM CAAACblHAQ >KYMbIC iCTEMTIH 3epTTeylliAep: ncuxuaTpAap
Batpaayunck, XKakcoH >xeHe aHTponoaortap batcoH, bupayncmen, 2. lopmaH, M. BUHKMH KipeTiH
amepuKaHAbIK, [1aAno AATO MekTebBiHiH eKiAAepi yCbiHFaH. FaAbIMAQPAbIH MiKipiHLIE, KapbiM-KaTbIHAC
BepOAAADIK >KoHe BepOAAABIK, EMEC BPEKETTEPAI KaMTUADI.

Ty¥in ce3aep: KapbiM-KaTbiHAC, MBAEHMETAPAABIK, KApbIM-KaTbIHAC, KOMMYHUKATUBTIK OIAIKTIAIK,
AVIHTBUCTMKAABIK, AMCKYPCUBTIK, MparMaTukKaAblK, (MPaKTMKaAbIK), 9AEYMETTIKAMHIBUCTUKAADIK,
CTPaTErmsAbIK, >KaHe 01 BIAIKTIAIKTEpI.
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KOHU,EHLI,MSI KOMMYHMKaTMBHOﬁ KBaAMd)MKaU,MM
U ee OCHOBHbI€ KOMITOHEHTbI

B HacToduern ctaTbe paccMaTpMBalOTCS TakMe MOHATUS KakK «KOMMYHMKaLMS», «MEXKKYABTYPHas
KOMMYHUKaLIMS», «KOMMYHMKAQTUBHAs KOMMETEHUMs» U AeAaeTCs 00630p OMpeAeAeHui U MHEHM
M3BECTHbIX AMHIBUCTOB, TakXXe B AQHHOWM CTaTbe NMPOBEAEH CPAaBHUTEAbHO-COMOCTABUTEAbHBIN aHaAM3
AVHTBUCTUYECKMM U KYABTYPHbIM OCOGEHHOCTSIM MPY KOMMYHUKALIMM HA Ka3axCKOM M (hpaHLLy3CKOM
g3blkaX M COCTaBASIOLLMM KOMMYHMKATMBHOM KOMMETeHLMW. M3yueHrne MHOCTPAHHOrO $3blka Kak
C AMHIBMCTMYECKOM, TaK M C KOMMYHWMKATMBHOWM TOYUKM 3PEHUS SBASIETCS BOMPOCOM OBAQAEHMS
«KOMMeTeHumen» 1 «3(phekTUBHOCTbIO». B3rasia XOMCKOro Ha To, UTO 3HAUMT 3HaTb SA3blK, OTPaXKaeTCs
B €ro pasAvyumMm MeXXAY S3bIKOBOM KOMMETeHUMeNn 1 93bIkoBOM 3(p(eKTUBHOCTBIO. «AMHIBUCTMYECKAs
Teopus B MEPBYD OYEPeAb OTHOCUTCS K MAEAAbHOMY CAYLLATEAID TFOBOPALLErO, B MOAHOCTbIO
OAHOPOAHOM PEYEBOM COOOLLECTBE, KOTOPbIA MPEKPACHO 3HAET CBOM 13blK M HE MOABEPXKEH TaKMM
rpaMMaTMYeCcKn He OTHOCILLMMCS K AEAY YCAOBUSIM, Kak OrpaHMYeHns NamsaTn, OTBAEYEHME BHUMaHMS,
CMeLLeHWe BHUMAHMS U MHTEePEeC, 1 OWMOKM (CAyUaiHble MAM XapakTepHble) B MPUMEHEHWM ero 3HaHus
g3blka B PEAAbHOM MCMOAHEHUW. KOMMYHWMKATMBHAs KOMMETEHTHOCTb — TEPMWH B AMHIBUCTMKE,
KOTOPbIA OTHOCUTCS K rPaMMaTMUeCKMM 3HaHWSIM MOAb30BaTEAS 5i3blka O CMHTaKcuce, MOPEOAOTMM,
hOHOAOTMM, TaKKe K COLLMAAbHBIM 3HAHWMSM O TOM, Kak M KOTAQ MPaBUAbHO MCMOAb30BaTb BbICKa3blBAHMUS
(Xomckmn T1.A.). TepmuH ObiA BBeaeH Dell Hymes B 1966 1., a ero noaxoa Tenepb M3BECTEH Kak
3THOrpacms obuieHus. Bce nonyaspHblie KoHUenumm obueHms ObiAM NPeACTaBAEHbI MPEACTABUTEAIMM
aMEpPUKaAHCKOM LIKOAbI [1aA0-AAbTO, B KOTOPYIO BOLLAM MCCAEAOBATEAM M3 Pa3HbIX 0OAACTEN HayKu:
ncuxuatpbl Batpaayc, AxkekcoH m aHTponoaoru batcoH, byayiicman, 3. Todpdpman, M. BuHkuH. Mo
YTBEP>KAEHUSIM YUEHbIX, OTHOLIEHUS MOAPa3yMeBaloT BepOaAbHYIO 1 HeBepOaAbHYIO AEATEABHOCTD.

KAtoueBble cAOBa: KOMMYHMKALMS, MEXKYABTYPHAs KOMMYHMKaLMS, KOMMYHWKATMBHas Komrie-
TEHLMS, AMHIBUCTMYECKas, AMCKYPCMBHAs, nparmatuyeckas (mpakTnyeckas), COLMOAMHIBUCTMYECKAS,
cTpaTermyeckas KoMneTeHLmMm.

Introduction

Since gaining independence, Kazakhstan has
become a subject of international relations, inter-
state relations and communications have become a
new dimension. From this point of view, we believe

that one of the modern requirements of our country
is to train highly qualified specialists in the field of
inter-state communication, who have a high level of
knowledge of foreign languages. Learning a foreign
language is, from both a linguistic and a commu-
nicative view, a matter of mastering «competence»
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and «performance». Chomsky's view of what it
means to know a language is reflected in his dis-
tinction between linguistic competence and linguis-
tic performance. In Aspects of the Chomsky writes:
Linguistic theory is concerned primarily with an
ideal speaker listener, in a completely homogeneous
speech community, who knows its language perfect-
ly and is unaffected by such grammatically irrele-
vant conditions as memory limitations, distractions,
shifts of attention and interest, and errors (random or
characteristic) in applying his knowledge of the lan-
guage in actual performance. (Chomsky, 2017:108).

Methods

Communicative competence is a term in lin-
guistics which refers to a language user’s grammati-
cal knowledge of syntax, morphology, phonology
and the like, as well as social knowledge about how
and when to use utterances appropriately. The term
was coined by Dell Hymes in 1966, reacting against
the perceived inadequacy of Noam Chomsky’s
(1965) distinction between linguistic competence
and performance. To address Chomsky’s abstract
notion of competence, Hymes undertook ethno-
graphic exploration of communicative competence
that included «communicative form and function in
integral relation to each other». The approach pio-
neered by Hymes is now known as the ethnography
of communication.

The notion of communicative competence is
one of the theories that underlies the communica-
tive approach to foreign language teaching. At least
three core models exist. The first and most widely
used is Canale and Swain’s model and the later it-
eration by Canale. In a second model, sociocultural
content is more precisely specified by Celce-Mur-
cia, Dornyei, and Thurrell in 1995. For their part,
they saw communicative competence as including
linguistic competence, strategic competence, socio-
cultural competence, actional competence, and dis-
course competence' A third model widely in use in
federal language training in Canada is Bachman and
Palmer’s model. The understanding of communica-
tive competence has been influenced by the field of
pragmatics and the philosophy of language, includ-
ing work on speech acts.

Discussion
«Communication» is a common word for all the
nations of the world, and it comes from a Latin term

«communicoy» that means «I do something in gen-
eral, I associate, communicate.

ISSN 1563-0285

0.J. Goikhman and T.M. Nadeina give the fol-
lowing definition of «communication»: «Communi-
cation is a different form of interaction of people in
the process of cognitive labor activity».

S.G.Ter-Minasova says: «Communication is a
variety of ways in which people can communicate,
using these methods, they build relationships with
each other and explain how they feel about each
other» (S.G. Ter-Minasova., 2000:146).

The emergence of the term «intercultural com-
munication» is related to the work of L. Samovar
and R. Porter, published in the seventies of the
twentieth century. In those years, research works,
which were the communicative failures and dis-
agreements that were encountered in the interac-
tion of two or more nationalities, began to develop.
All popular concepts of communication today were
represented by representatives of the American
Palo Alto School, which included researchers from
various fields of science in the sixties: psychia-
trists Vatrlaus, Jacson and anthropologists Batson,
Buduisman, E. Goffman, I. Vinkin. According to
scientists, the relationship involves verbal and non-
verbal activities. The process involves two or more
people involved in the process (S.G. Goffman Erv-
ing, 2005:230). Participants can be divided into two
groups: speaking and listening. The speaker adjusts
his / her words and actions to the listener (ie he adapts
his / her actions to the listener’s age, status, etc.).
At the same time, the listener also engages in com-
munication with the speaker. Vinokin explains the
relationship: «Communication is not a telegraph or
a tennis player, but one person sends a message and
the other is not the speaker (sender) after accepting
it. Relationships like the orchestra. Communication
is a multi-channel system. The communicators are
involved in this system every time, like musicians
in the orchestra. But there is no conductor in this or-
chestra. Everyone adapts himself to the listener, his
age, his gender, his social role, and his relationship
to the listener. (bepremscon M. b.,2001:166-181).
Interpretation of Intercultural Dialogue By Berghel-
son gives the following definition: «Intercultural
communication — this is a combination of commu-
nication, while different actors represent different
types of spatial communication and discursive strat-
egies» (Kerbrat-Orecchioni Catherin., 1998:250).
In the process of intercultural communication there
will be exchange of information between different
cultures, representatives of different social and age
groups. Intercultural communication can help each
other to understand one another in the cultural space
that is not familiar to people of different nationali-
ties. There is no question that learning the language
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is not only about mastering grammatical rules and
words, but also of learning the culture of those who
speak the same language. This is because the lan-
guage is insufficient to communicate effectively
with representatives of various nationalities until
you know culture.

Certain cultures or people have certain defini-
tions and rituals that they follow in their relation-
ship. It is noteworthy that such rules are not based
solely on the behavior and conduct of one person,
but on the contrary, each individual applies his or
her actions to the general rules of the same culture,
that is, every time relations are carried out in ac-
cordance with certain customs and rules over. For
example, there is a large difference between verbal
and non-verbal behaviors and relationships between
friends in the relationships between the boss and the
person under his control. Thus, social and cultural
education plays an important role in communication
as well as linguistic education. The linguistic com-
petence is a grammatical rule system that lays the
groundwork for the speaker and the listener, makes
it possible to convey his own point of view and un-
derstand those sentences, and the communicative
qualifications are composed of grammar rules and
socio-cultural knowledge. Such knowledge helps a
person achieve good results in various communica-
tive cultural settings. Communicative qualifications
include negotiation rules and ethical standards, that
is, greetings, gratitude, praise, making statements in
a variety of communicative situations are carried out
in a variety of ways (Mauchamp Nelly, Les Fran-
cais., 194:95).1t is well-known that the grammar
point of the sentence is not enough. Any word, the
sentence is subject to its own rules of use. Speaking
skills include language proficiency and communica-
tive skills.

Results

To date, there is a great deal of research on
intercultural communication. Many linguists say that
such research is based on the following principles:

1. «The system of interconnection changes
from one culture to another, in other words, each
nation has a unique culture of interaction. When
comparing the relationships between people of
different languages and cultures, first of all, it is
necessary to identify the source of communicative
issues, which are different from those of different
languages and cultures. These include: exercising
words, storing rules, interpersonal relationships,
different emotions, emotionally  expressed
language.

2. These differences in the intercultural dialogue
may create discrepancies between two or more
nationalities. (lykun A.H. 2004.,140).Here are
some examples of the above arguments: In some
communicative situations, a foreign-speaking
populace is used, that is, he uses some language
phenomena in his native language to speak in a
foreign language. For example:

1. Many people want to congratulate you on New
Year in French «Je vous souhaite bonne annéey —
Jlen alTyIbIH OpHBIHA «Je vous félicite a [’occasion
du Nouvel An» — translate in a direct translation;

2. In French language: «Vous voulez fermer la
porte, s’il vous plaity < would you like to close the
door?> accurate offer «Fermez la porte, s’il vous
plaity < shut the door> ;

3. «Tu ne vas pas me faire croire ¢a» < you
can’t make me believe> or «Tu es un menteury ‘you
are a liar’;

4. «Tu ne vas pas me raconter toujours la méme
histoire» < you will not tell the same story> sen-
tence in the implicit «7u m ‘ennuies, tais-toi» < you
do not bore me shut rock>.

There are cultural differences as well as linguis-
tic peculiarities that cause disagreements among
different cultures. For example, the rules of ethics
that you follow during your acquaintance vary in
different nationalities. After a first Korean meeting,
he told about the French scientific leader:

«My French Guardian was very cool. Ten times
did not come from my family, but I was there, and
I was there. Ten of them told me that I was just
a building manager, and that was right. He was a
Frenchman, a Frenchman who went to Korea for
one year, saying, « When a Korean man becomes
known to an intruder, he or she spends his time in
the world, in a situational environment or in child-
ren. Strongly watch the Europeans» (Sadokhin
A.P., 2004:271)In the first example, the French
scientific supervisor will refrain from asking ques-
tions related to the privacy of his interlocutor while
respecting the rules of the French, because such
questions are considered to be inappropriate for
him. In the second example, a Korean foreigner
is not prone to asking for age or family status, as
these issues are not only improper for Korean but
also unnecessary. At the same time, these issues
can be a strategy for approaching people for the
Korean people. He explains the lack of knowledge
about the social and cultural features of the inter-
locutor, the French and Korean speech, based on
the cultural specifics of their nationality and the
rules of conversation. It was judged that the actions
of another person were evaluated negatively, very
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coolly in the speech situation, and seemed to be as
negative as a real investigation.

It can be said that morals are universal only at
the level of one community. Ethics is reflected in
different ways in every society. In addition to be-
ing able to speak the language, it can be seen that
not knowing the customs and traditions of the native
language speaks unhealthy. At the same time, such
an incompatibility may be surprising or unintelligi-
ble by the actions of a foreigner, a foreigner, or may-
be second foreigner may be surprised and misunder-
stood by some of the first foreigner’s actions. This is
followed by an unpleasant assessment of the action.
As we all know, the Kazakhs say «tfu-tfu» with
the intention of avoiding language, especially if a
little boy does not praise him, because he believes
the language, the power of speech. In French, ask-
ing for a passport asking the passengers «Where are
you going?

In the 1970s, most researchers paid special at-
tention to the teaching foreign languages in the com-
municative field, that is the goal is to build the abil-
ity to communicate with the language representative
in the language they are learning, not in the native
language.

The first American scientist N.Chomsky
(N.Chomsky.,1965:150) has started to define the
definition of «language ability» and «language ac-
tivity».

N. Chomsky referring to W.Humbold’s work,
defined the problem [from the Latin word «compe-
tence» — means to be capable of certain things] of
generative grammar as the ability to perform spe-
cific language activities in the native language.

N. Chomsky defines the qualification as a skill
of grammar: on the basis of which the representative
of the language will be the cause for creating gram-
matically correct sentences and at the same time dis-
cusses whether or not some words are spoken or not.
It is important to note that grammatical knowledge
is needed to create a word. However, words are not
excluded, and his argument is one of the leading po-
sitions in A.R. Luria’s vision: «Language skills [lan-
guage proficiency] and language «use» [language
activity] are not immediately emerged and are not
two independent phenomenay.

The concept of self-expression and the intro-
duction of the concept of a linguistic person (J.N.
Karaulov., 2005:157) of managing «a certain set
of knowledge and expression», is the concept of
qualification that has been defined as a complex of
extralinguistic and linguistic knowledge combined
with a specific system of knowledge acquired in the
language of the linguist and acquired in the learning
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process, also it is the main source of the accumu-
lated consciousness.

Accordingly, Shchukin A.N. in his work
«Teaching Foreign Language: Theory and Practice»
provides the following information about communi-
cative qualifications: «communicative qualification
— the ability to use word-acting in accordance with
the goals and situations of communicative commu-
nication with the help of language learning tools».
Thus, the communicative qualification is the knowl-
edge of the individual in the process of learning a
foreign language, the ability of the individual to
master all the types of speech used by the individual
to understand the information in order to provide the
necessary content of the information during the cre-
ation of the word. Communicative skills are based
on a set of skills and other types of qualifications
that allow them to participate in communicative
competencies.

Detailed description of communicative quali-
fications was given by L.F. Bakhman. The author
here includes language (linguistic), discursive,
pragmatic (practical), sociolinguistic, strategic and
thought skills.

Let’s talk about the components of communica-
tive qualifications individually:

1. Linguistic qualification is the ability to mas-
ter the knowledge of the language system, to know
the rules of the functioning of the language units,
and to understand other people’s ideas through the
language system and to communicate their thoughts,
communicative intentions in oral and written form.

2. The next component of communicative quali-
fications is socio-cultural competence. According
to predators, this kind of qualification is to know
the national cultural peculiarities of the social and
speeches of the representatives of the language spo-
ken by the language learners and to know the tra-
ditions, customs, social stereotypes, centuries-old
history and cultures of the learned people, the use
of this knowledge as well as in the process of com-
munication.

Formation of this qualification in foreign lan-
guages classes is carried out in the context of a dia-
logue of cultures taking into account the social and
cultural peculiarities of acceptance of the world and
promotes the formation of the «second linguistic
identity».

3. Speech qualification is the ability to formu-
late thoughts and formulate the language through
which language can be used to organize and imple-
ment words, communicative intentions, as well as
the ability to understand and convey ideas by other
people using these methods. In addition, speech
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qualification may also include the ability to use the
language in speech.

Some researchers call this type of qualification
«social linguistic qualification». Calling speech
qualification as a social linguistic qualification, he
tries to demonstrate the ability of the speaker to se-
lect the necessary linguistic forms and approaches
in terms of speech, in particular speaking circum-
stances, communicative goals and intentions.

4. Discourse qualification means the ability to
use a specific language for a linguist to create and
interpret texts. As many methodologists say, com-
municative-oriented learning is focused on content
rather than on formalities. That’s why it is of interest
to communicate content that includes what is called
«what to say» and «how to say», called discourse.
Discourse is a single linked text that is higher than a
phrase. The difference between the discourse and the
text: the text represents an abstract-formal structure,
and the discourse is the text that arises during com-
munication. Thus, discourse is a word creation with
extalinguistic dimensions that reflects the linguistic
features of the relationship and the characteristics of
relationships. According to this discourse definition,
discourse qualifications can be defined as the ability
to discriminate in the context of communication, as
well as the peculiarities of the various discourses.

5. The fifth component of communicative quali-
fications — strategic qualification. L.F. Bakhman
considers the strategic qualifications in his research
as a complete element of communicative language
ability. According to L.F. Bakhman, strategic quali-
fication is the ability of the individual to use all the
elements of linguistic competence in the process of
information exchange.

According to A.N. Shukina, strategic qualifi-
cation is the ability to fill the defects in language
education, speech and social practices in foreign
environments. For example, the understanding of
learners the meaning of words that are not familiar
to them based on the context, the subject, the situa-
tion, or the familiar elements in the word structure.

Strategic qualification is a part of communica-
tive qualification, a cognitive mechanism that links
communication between extra linguistic and lin-
guistic competencies, by choosing language behav-
ior strategies the individual’s language and basic
knowledge of the situation are realized.

6. Social qualification is reflected in the inten-
tion and ability to communicate with other people
and the ability to communicate in the business and
in the communicative sense of the speaker. This
type of qualification is called pragmatic qualifica-
tion. Through this name, scientists emphasize the

ability to choose the most effective way of express-
ing their opinions in relation to the conditions of the
communicative act of the learner and the purpose.

— The greatest difference between the wishes
in the Kazakh and French languages is that in the
Kazakh language is not only a desire to do good to
the addressee, but also to thank, express gratitude and
appreciate the work. For example, when the elderly
man helps, the older man says to him: Become a
Big Man! Be happy! etc. wishes. In the study of the
conditions used to make a positive assessment of
the wishes in French, we did not find any of literary
works and scientific works known to us.

— In French, the expression of the child’s
appearance is not limited to any of the conventions;
the strangers in the Kazakh language do not give
much praise to the child, and there is a concept like
an eye-catcher, so in the Kazakh nation, a small
child is praised as a bad boy and a bad girl.

— Although verb marks are the main means of
communication between people, they are not enough
to convey a person’s different emotions and feelings.
Different emotions and moods of a person who can
not display language signs are given by means of
inertial signs. E.I. Rogov noted in his work Psychol-
ogy of Communication (E.I. Rogov., 2001:47) that
the speaker can provide 40% of information through
language. Other information is transmitted by the
parallinguistic signs. That’s why the effectiveness
of communication for the communicants depends
on their ability to comprehend words and other ele-
ments of verbal communication, and it depends on
the ability to understand the information provided
by means of non-existent signals, such as gestures,
physical movements, and voice rhythms.

— Similarity in inappropriate signs of posi-
tive estimation: Both Kazakhs and French are also
grateful for the human activity, and in a positive as-
sessment, palalinguistic features such as applause,
cheers, backbones, and parenting are used. One
thing to note is that some inexperienced symptoms
may indicate a negative estimate, along with a posi-
tive assessment of the situation. For example: «...7o
the interpretation of the wish, people were laughing
and applauding. Once again, the speaker’s paper
began to shatter, and the applause of the public was
restored and did not give a start. It was a sign that
the greatest number of people were nailed to them —
«Wish, hell, now come from the roof».

— Depending on non-existent marks of negative
assessments, they are often associated with «eyes»,
«eyebrowsy, or «eyelid». In Kazakh: eye shooting,
bad look, eye-catching, etc. in French: regarder
du mauvais oeil, regarder de travers, faire de gros
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yeux, froncer les sourcils, lancer un regard sévere
sans rien dire — the meaning of the verbal abuse is
dissatisfaction, dislikes, dissatisfaction, and negati-
ve assessment.

— Neutral marks, which are positive and nega-
tive in both languages, can be grouped into three
groups depending on their differences:

— Non-verbal signs that exist in both languages,
but give different meanings: In Kazakhs the use of
non-verbal sign «click the throat with fingers», in
French, this sign means «sneeze».

— Non-existent marks that are used by represen-
tatives of one culture, but have no other meaning
in the second language: In the French, to do as the
wool is pulling in his palm means «lazy,» and frac-
ture of the right fist of the left arm muscle means
a «boastful person». And in the Kazakh language
these parallinguistic signs are not used.

— One positive or negative price is provided in
two languages using two different notation signs: In
French, hitting the eyes with second finger means
«you are telling a lie, or it is a lie, he is a liar», in Ka-
zakh to express this meaning there is used the sign
«hit an ear with finger».

Today, in the era of globalization, in the field
of communication in different national traditions
and cultures of each nation there are different
representatives of cultural societies for exploring
the characteristics of living together soul by soul,
language, culture, society, combined with the
mentality and research. Certain people, nations
behavior, properties, characteristics and events,
objects and phenomena, people’s opinions,
stereotypes and concepts that are intercultural
communication about the current situation, consider
the role of scientific works of many scientists.

According by Maslova , who study a foreign
language in intercultural communication not only
during lexical and grammatical difficulties, the
interference involves pragmatic issues. Pragmatic
possibilities of linguistic interference in different
languages according to one of'its forms in accordance
with the norms of the native language of an alien,
a reason arises. In other words, in their native
language, that owns the pragmatic interference of
communication in a foreign language, speaking on
the actions and application of skills. Verbal errors
and acting beverbald, non-compliance with the
norms adopted in society, among representatives
of any culture can cause two or more pragmatic
bewilderment (Maslova V.A.., 2001:208)

Intercultural communication culturally com-
municative qualifications directly affect the imple-
mentation of the cultural components created by the
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nation. Based on the situation, each representative
of his nation, the national culture of certain com-
municative actions. For example, therefore, the or-
ganization of the situation: public transport-ticket.
Conduct stereotypes: next to a passenger in public
transport: «What is it all ?! Signature add-ons ?!»,
what to say. A phenomenon in culture, and in a cer-
tain situation there may be two or a meeting, but in
general they are similar, they are distinguished by
characteristic shades of the national 1 1 1 1.. So, for
example, French and Kazakh there is a difference
in the waiting list of occupational safety. According
to the rules of politeness in the «end of the Who’s
turn?» That took place, then in France, other Euro-
pean countries, by mail, at the points of issue of the
document, tax authorities, including special items
indicated in the receipt, there is a queue number,
number Receipts, acceptance numbers.

Another example: the French come to visit the
owner of the house to have a phone for thanks the
next day after the departure (in case the owner of
the house has close family relations) or writes a let-
ter. This shows that a well-bred person. The next
day to the hotel, we will give an example of the
letters, addressed to: «Chére Isabelle, Nous avons
été comblés. Martel et Vos amis sont sympathiques
trés vous avez ’art de créer une atmosphere. Merci
Encore et a bientot »<Isabel Dear ones, we are very
grateful. You and your friends Martel convenience
for guests is very delicate, to wait you know that>
ou «grace a vous Nous avons passé une soirée limit
an intensive anti-aging agent. Cuisine Et quelle!
»<We had a very good evening, your party. The
dishes were very tasty. Any behavior characteris-
tic of a nation for centuries, certain stereotypes are
reflected in linguistic forms. Communication in the
course of different nationalities, which contributes
to the identification of linguistic forms, advocating
the use or non-use or ethnic groups.

As a rule, in communicative situations, ready-
to-use language tools, i.e., clichés can be found
in any language. «Cliché — speech formulas used
in certain situations, the word is always ready»
(PorcherL.,1995:105)

According to many experts in various cultural
languages in communication between representa-
tives of linguistic factors not related to in the case,
the pragmatic, which is one of the components of
unsuccessful qualifications, has cultural characteris-
tics. Qualifying linguo — cultural in society, a certain
«lyptasman» pragmatic relations are formed during
the assimilation of norms and traditions (Bakitov
A., Jumanova R.,2016:324) Language mark, speak-
ing at the level of language and pragmatic situation,
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fully reflecting the connection between the behavior
(offense) stereotypes — communication, reflects the
traditional forms.

Conclusion

At the end of this chapter, the similarities and
differences in the componential structure of the
three models of communicative competence. The
uncertainties of the assessment are widely used
in the French language, as the Kazakh people are
convinced by the power of word, their emotions,
feelings and thoughts are often expressed by
language units. Today, in the era of globalization,
in the field of communication in different national
traditions and cultures of each nation there are
different representatives of cultural societies for
exploring the characteristics of living together
soul by soul, language, culture, society, combined
with the mentality and research. Certain people,
nations behavior, properties, characteristics and
events, objects and phenomena, people’s opinions,
stereotypes and concepts that are intercultural

communication about the current situation,
consider the role of scientific works of many
scientists. According to many experts in various
cultural languages in communication between
representatives of linguistic factors not related
to in the case, the pragmatic, which is one of the
components of unsuccessful qualifications, has
cultural characteristics

Language is used only as a means of
communication for communicative purposes, as it
is not only communicative content in the process of
communication but also as a result of word-keeping.
Language learners in addition to lexicon, grammar
learnings, should be taught to communication,
thus should develop communication skills and
its components. This is very important because
it is impossible to develop communication skills
without its components. Communication can not
be achieved unless the pupil knows the content of
the subject of communication, so the speaker does
not understand the communicative communication
strategy. Communicative skills should be developed
together with its components.
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