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Institutional missions and teaching approaches typically reflect either
the instrumentalist or the constitutive view of language. Freestanding lan-
guage schools and some campus language-resource centers often embrace
an instrumentalist focus to support the needs of the students they serve,
whereas university and college foreign language departments tend to em-
phasize the constitutive aspect of language and its relation to cultural and
literary traditions, cognitive structures, and historical knowledge. Culture
is represented not only in events, texts, buildings, artworks, cuisines, and
many other artifacts but also in language itself. So, if to sum up, to put it in
English, making summary, the British methods have a number of distinc-
tive features. Most of them are based on the integration of traditional and
modern teaching methods. Differentiation by age group and multi-level
approach enable the development of individual human beings, affect its
outlook, system of values, identity, ability to think. An individual approach
is of paramount importance nowadays.

Key words: constitutive view of language, freestanding language
schools, value, individual approach, differentiation, identity.

OKbITy MakcaTTapbl XXOHe OKbITy TYPAEpi 9AeTTe TiAAIH KypbIATan
KOpiHICiH KepceTeai. JKeke TIAAIK MeKTenTep XoHe LeTeA TiAiHe yipe-
TY OPTaAbIFbIHbIH KaMIyCbl XKMi CTYAEHTTEPAIH KaAaybl 6OMbIHLIA KbI3MET
eTeAl, IFHU CTYAEHTTe TaHAQy 6OAaAbl, COA CUSIKTbl YHMBEPCUTET >KoHE
KOAAEAXKAEP TapuXM KYPbIAbIM, 9AE0M XKOHE MOAEHM CaAT-ASCTYPAEp-
Al CaKkTaHa OTbIPbIN, KOTHUTUBTIK CTPYKTYpPaHbl, TOCIAAEPAI KOAAAHAADI.
MaaeHMeT — Tek CaAT-ABCTYPAE, ac YiiHAE Hemece 6acka Aa apTedakTi-
AEpAE KOAAAHOAMABI, OHbIH TIAAE A€ ©3iHAIK OpHbl 60AaAbl. KopbiTa
KeAe, OPUTAHADIK, OKbITYLLbIAAD ©3IHAIK CTMAbAI KOAAQHA OTbIPbIN Le-
TeA TiAIH OarbiTaiabl. OAApPAbIH KOMTereHi YATTbIK, MHTerpaumusinay
6GapbICbIMEH >XOHE OKbITYAbIH >KaHAPTbIAFAH TOCIAAEPIMEH KOAAAHYbI.
>Kac apaabikTapbiHa 6arAaHbICTbI TOMTapFa capaAay, COHbIMEH Karap
apbip aAaMHbIH AaMybliHA XKeKe KYHAbIAbIKTapbiHa KeHIA 6eAy andde-
peHumaumsaaaay 6apbiCbiHAQ OpbiH Tabaabl. bip cesbeH anTkaHaa op
AAAMHbIH AaMybl XKeke KOHIA BOAIN KaparaHHbIH CaAAApbIHaH TyaAbl.

TyiiH ce3aep: TiAAIH KYpPbIATAl KOpIHICi, XKeke TIAAIK MeKTenTep,
KYHADBIABIK, XKEKE KOHIA OOAIN Kapay, TonTapra capaAay, XXeke TyAfa.

YuebHble LeAr U MOAXOAbl OObIMHO OTPAXKAIOT CYLIECTBEHHYIO M
COCTaBASIIOLLYIO KApPTUHY $I3blka. YacTHble $3bIKOBble LWKOAbl U HEKO-
TOpble $3bIKOBble LIEHTPbl, PACMOAOXEHHbIe B Kamrycax, MMeIoT LeAb
paccMaTpmBaTh HY>XAbl CTYAEHTOB M OKa3blBaTb WM MOAAEPXKKY, B TO
BpemMs Kak KadeApbl MHOCTPAHHbIX $3bIKOB YHMBEPCUTETOB U KOAAEA-
JKEeN AEAAIOT aKLEHT Ha COCTaBASIOLLEN POAM G3blka M CBS3bIBAIOT €ro C
KYABTYPHbIMU TPAAMLIUSIMU U AUTEPATYPON, 3HAHUSMM McTopumn. KyabTypa
OTpakeHa He TOAbKO B COObITUSIX, TEKCTAX, apXMTEKTYPHbIX CTPOEHMSIX,
NMPOU3BEAEHMSAX MCKYCCTBA, HALMOHAABHOM KYXHE W B MHOMMX APYrmx
apredakTax, HO Tak>Ke 1 B caMoM si3bike. EcAn noasectn utor, 6putaHc-
KM€ METOAbl MMEIOT PSA OTAMUUTEAbHbIX YepT. MHormMe M3 HMX OCHO-
BbIBAIOTCS HA COBMELLEHUN TPAAMLMOHHbBIX M COBPEMEHHbIX YUEOHbIX Me-
TOAOB. AnddepeHumaums no BO3pPacTHbIM rpyrnnam 1 MHOFOypPOBHEBbIN
MOAXOA CMOCOGCTBYIOT PA3BUTUIO MHAMBUAYAAbHBIX AMMHOCTEN, BAUSIIOT
Ha MepcreKkTUBbl ero CUCTeMbl LLEHHOCTEN, AMYHOCTb, CMOCOOHOCTb MbIC-
AMTb. MIHAMBUAYAAbHBIN MOAXOA MMEET MepBOCTENeHHOe 3HayeHue B
HacTosLee Bpems.

KAtoueBble cAoBa: cOCTaBASIOLLAS KApTUHA 93blKa, YaCTHble S3bIKO-
Bble LUKOAbI, LLEHHOCTb, MHAMBUAYAAbHbIN MOAX0A, AMddepeHumaums,
AMYHOCTb.
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Transforming academic programs

National defense and security agendas, which often arise during
times of crisis, tend to focus the goals of language study narrowly.
The standard configuration of university foreign language curricu-
la, in which a two — or three-year language sequence feeds into a
set of core courses primarily focused on canonical literature, also
represents a narrow model. This configuration defines both the cur-
riculum and the governance structure of language departments and
creates a division between the language curriculum and the litera-
ture curriculum and between tenure-track literature professors and
language instructors in non-tenure-track positions. At doctorate-
granting institutions, cooperation or even exchange between the two
groups is usually minimal or nonexistent. Foreign language instruc-
tors often work entirely outside departmental power structures and
have little or no say in the educational mission of their department,
even in areas where they have particular expertise. Although we fo-
cus here on conditions that prevail in foreign language and literature
programs, we also note that the two-tiered system exists elsewhere
in the humanities — in English programs, for example, where com-
position and literary studies are frequently dissociated in parallel
structural ways.

It would be difficult to exaggerate the frustration this rigid and
hierarchical model evokes among language specialists who work
under its conditions. Their antagonism is not toward the study of lit-
erature — far from it — but toward the organization of literary study in
a way that monopolizes the upper-division curriculum, devalues the
early years of language learning, and impedes the development of
a unified language-and-content curriculum across the four-year col-
lege or university sequence. This two-track model endows one set
of language professionals not only with autonomy in designing their
curricula but also with the power to set the goals that the other set
of professionals must pursue. In this model, humanists do research
while language specialists provide technical support and basic train-
ing. The more autonomous group — the literature faculty — may find
it difficult to see the advantages of sharing some of its decision-
making power over the curriculum as a whole. We hope to convince
this group that it is in our common interest to devise new models.
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The Goal: translingual and transcultural com-
petence

The language major should be structured to
produce a specific outcome: educated speakers
who have deep translingual and transcultural com-
petence. Advanced language training often seeks
to replicate the competence of an educated native
speaker, a goal that postadolescent learners rarely
reach. The idea of translingual and transcultural
competence, in contrast, places value on the ability
to operate between languages. Students are educated
to function as informed and capable interlocutors
with educated native speakers in the target lan-
guage. They are also trained to reflect on the world
and themselves through the lens of another language
and culture. They learn to comprehend speakers of
the target language as members of foreign societies
and to grasp themselves as Americans — that is, as
members of a society that is foreign to others. They
also learn to relate to fellow members of their own
society who speak languages other than English.

This kind of foreign language education system-
atically teaches differences in meaning, mentality,
and worldview as expressed in American English
and in the target language. Literature, film, and other
media are used to challenge students’ imaginations
and to help them consider alternative ways of see-
ing, feeling, and understanding things. In the course
of acquiring functional language abilities, students
are taught critical language awareness, interpreta-
tion and translation, historical and political con-
sciousness, social sensibility, and aesthetic percep-
tion. They acquire a basic knowledge of the history,
geography, culture, and literature of the society or
societies whose language they are learning; the abil-
ity to understand and interpret its radio, television,
and print media; and the capacity to do research in
the language using parameters specific to the target
culture [1].

An integrative approach with Multiple paths to
the major

The kind of curricular reform we suggest will
situate language study in cultural, historical, geo-
graphic, and cross-cultural frames within the context
of humanistic learning. We expect that more stu-
dents will continue language study if courses incor-
porate cultural inquiry at all levels and if advanced
courses address more subject areas. This means fac-
ulty members will have the opportunity to bring into
the classroom the full breadth of their knowledge of
the society about which they teach, including that
society’s languages and language variants, litera-
tures, and cultures. Many colleges and universities
have made a successful transition toward this broad

understanding of language study, and we urge others
to follow.

Collaboration and Governance: transforming
the two-tiered system

The new courses and programs we recommend
should not be developed exclusively by tenure-track
scholars trained primarily in literature. The work
of revamping and unifying the language depart-
ment curriculum can only be carried out through a
sustained collaboration among all members of the
teaching corps, including tenure-line faculty mem-
bers and those with contingent and long-term ap-
pointments in all related fields, such as linguistics,
literature, and language pedagogy. Faculty members
trained in fields such as media, area studies, per-
formance studies, film, religion, and art history are
increasingly part of foreign language department
hiring patterns. This trend, along with joint appoint-
ments between language departments and related
departments and programs, supports the kind of
change proposed here.

The presence of linguists and second language
acquisition specialists on language department fac-
ulties is also an essential part of this vision. Linguists
enrich the foreign language major through their abil-
ity to offer courses in second language acquisition,
applied linguistics, dialectology, sociolinguistics,
history of the language, and discourse analysis.
In addition to learning the history and underlying
structure of a particular language, students should
be offered the opportunity to take general courses
in such areas as language and cognition, language
and power, bilingualism, language and identity, lan-
guage and gender, language and myth, language and
artificial intelligence, and language and the imagina-
tion. These courses appeal broadly to students who
major in languages as well as to those who do not.

Strengthening the demand for language compe-
tence within the university

The lack of foreign language competence is as
much a fact within academic disciplines as in the
society at large. According to a recent MLA survey,
only half of the 118 existing PhD programs in
English require reading knowledge of two additional
languages (Steward 211) [2]. At the graduate
level, language requirements are notoriously
underenforced across the humanities and the social
sciences. Citation indexes reveal a steady decrease
in the use of non-English sources in research across
the humanities and social sciences, a deficiency that
impoverishes intellectual debate. Four-year language
majors often graduate with disappointingly low
levels of linguistic ability. Opportunities to study
abroad and to do course work in the target language
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are eroding in favor of short-term study in which
courses are in English. In addition, the need to work
prevents many students from studying abroad at all.

We recommend that institutions take the
following steps:

* encourage departments to set clear standards of
achievement for undergraduate majors in speaking,
reading, writing, and comprehension and to develop
the programming necessary to meet these standards;

* establish language requirements (or levels of
competence) for undergraduate students majoring
in fields such as international studies, history,
anthropology, music, art history, philosophy,
psychology, sociology, and linguistics, as well as for
students preparing for careers in law, medicine, and
engineering;

* encourage departments to enforce language
requirements in doctoral programs and to provide
courses that enable students both to acquire
genuinely usable linguistic skills and to apply those
skills in research;

» work with colleagues in the social sciences
and in policy-oriented departments to strengthen
language requirements in the design of their
majors and graduate programs and encourage these
colleagues to recognize the limits monolingualism
imposes on research;

* enhance and reward graduate student training in
languages and in language teaching. Teach graduate
students to use technology in language instruction
and learning. Ensure that doctoral programs include
funding for research abroad and language work.;

 encourage foundations to insist on language
expertise when projects require it and to fund
language acquisition when it is needed for research
purposes; that is, make it possible to build language
learning into a grant application;

» promote faculty learning of new languages
and increased competence in languages already
in use. Encourage administrations to fund tutors
or subsidize summers abroad for faculty members
whose research projects call for language expertise.
Encourage the National Endowment for the
Humanities and other granting organizations to
make fellowships available for this purpose [3].

Continuing priorities

The time is right for this transforming approach
to language and culture study in higher education.
Classroom study and study abroad should be
promoted as interdependent necessities: the
classroom is an ideal place for structured learning
that first sets the stage and later reinforces and
builds on learning absorbed in study abroad. Yet the
language deficiency that is prevalent in the United
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States cannot be solved at the college level alone.
While learning another language is possible at any
age, learning languages other than English must be
included in the earliest years of the K —12 system
if the United States is to have a citizenry capable
of communicating with educated native speakers
in their language. To these ends, we continue to
advocate the following priorities for language
departments and programs:

» promote alliances between K—12 educators
and college and university faculty members to
strengthen language learning at all levels and to
foster collaboration;

* develop programs for gifted learners, especially
in the precollegiate years. Push for enriched,
intensified programs for those learners on college
campuses;

* broaden the range of languages taught. In
particular, add locally spoken languages to the
curriculum. Seek out heritage learners and design
a curriculum that meets their needs. Encourage
heritage speakers to learn additional languages;

» adopt and promote best practices for heritage-
language teaching such as those developed by the
Center for Applied Linguistics;

* develop programs in translation and
interpretation. There is a great unmet demand for
educated translators and interpreters, and translation
is an ideal context for developing translingual and
transcultural abilities as an organizing principle of
the language curriculum;

* develop intensive courses and, whenever
possible, language-intensive or immersion semesters
during which students take multiple courses in the
major simultaneously;

* insist on study abroad whenever possible
and require courses in the target language; Push
administrators to develop financial aid support
for study abroad. Provide appropriate courses for
students returning from abroad;

* increase the number of guest speakers on
campus who lecture in languages other than English;

* make sure campus media centers feature
television programs and newspapers in languages
other than English. Feature (subtitled) foreign
language films for broad campus audiences;

* through a language center or other structure,
develop a forum for the exchange of ideas and
expertise among language instructors from all
departments. Such structures prove invaluable in
boosting the morale of teachers and improving the
quality of professional and intellectual life [4].

Well, the last part of this article describes
examples of methods of teaching foreign languages
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in the framework of a communicative approach to
learning.

For students studying a foreign language, an
important task is to enrich their vocabulary. For many
students, it becomes a serious problem. Someone
just learns these words, someone builds Association,
someone remembers the words only after hear or
see them anywhere either use them himself in his
speech. The task of the teacher is to track how
well students memorize new words. Within the
traditional (grammar-translation) approach teachers
just ask in the native language of the translation of
words the student and the student refers to them
in a foreign language. However, there is a more
effective method to develop as memorizing words
and communication skills in a foreign language.

So, the teacher before class prepares cards with
new words and arranges them so that the words
could not be seen, and then the students are divided
into several groups according to 2 people. The first
student, pulling the card sees the word which he tries
to explain in a foreign language to her partner. The
second student has to guess what word explains the
first student and then call it a foreign language. Thus,
the students themselves explain each other words,
what makes them «feel» these words — that is, it is
not rote memorization (word-translation). So the
new words are better absorbed by students. Another
way to check the level of preparation of students
is the next game with a presentation prepared in
Power Point. The instructor demonstrates the slides
explanation of new words in a foreign language. The
first student who call this word gets one point. Who
will pick up points, wins (if the game is played in
an educational institution, it is possible for it to put
the estimate). Thanks to the spirit of competition,
students will learn words like home, only to win in
the classroom. In addition, the process of checking
the new words again passes without passing on
the native language for the students, which is very
important, as you need a full immersion in the
language, at least within the class.

To improve students’ perception of foreign
speech at the hearing can organize different views
video (movies, cartoons) — as adapted and original
(for students with a higher level of proficiency in
a foreign language). However, you should check
that the students have understood from the scanned
material. To do this, you can discuss the video, ask
students questions, ask them to express their views
on the subject raised in the material.

Grammar is studied intensively, but the process
for submitting information is a somewhat different
form. After explaining the teacher a new topic,

students are divided into several groups (number of
groups is determined by the instructor). After that,
the teacher gives the task to each group (the same
for all members of the group) traveled on the topic.
Students in the group doing this job yourself, then
within the group debating exercise-and argue their
choice. Importantly, all this happens in a foreign
language. Thus, students not only show knowledge
of grammatical topics, but also learn to express
their opinions in a foreign language. As a result,
each group presents their answers the teacher.
Teacher checks and explains the error in a foreign
language.

Work with texts, using the framework of a
communicative approach to language learning is also
possible. For example, after studying the text, you
can discuss it, students have expressed their opinion
on the topics outlined. There is also another option —
to divide students into groups (group size determines
the teacher, the recommended amount of people in
the group — 2-3) and the members of each group
to different texts on the same topic. For example,
the first student receives a text about the education
system in the United States, the second student —
about the education system in Germany, the third —
in Russia. Within the group, students must tell each
other in a foreign language summary of the text, and
then make a comparison of the education systems in
each of these countries and orally present it the rest
of the students. Thus, students learn to allocate the
most important information in the text, to interact
in a group, as well as to present the information in a
foreign language. In addition, to study the «living»
language (everyday language, including slang),
you can use texts from various foreign forums to
communicate with native speakers. This will help
students better understand the speech of carriers,
which are often radically different from what is
taught in textbooks [5].

As an optional activities the teacher can give a
variety of joint projects. For example, each student
must prepare a presentation in Power Point and tell
it in a foreign language. But just tell, not read from
a sheet.

And finally, you can organize conversations
with native speakers on Skype — it’s one of the most
effective ways to learn a foreign language. After the
conversation promotes development of language!

Classic grammar-translation method of teaching
is focused on the academic study of language: it
gives an in-depth understanding of grammatical
structure, stable writing skills. Communicative
method — application, it is aimed at the successful
development of oral communication abilities, a
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person creates an additional motivation to learn
the language, which provides an incentive for the
student in the classroom, and thus their efficiency
and effectiveness.

So, if to sum up, or, to put it in English, making
summary, the British methods have a number of
distinctive features. Most of them are designed

based on the integration of traditional and modern
teaching methods. Differentiation by age group and
multi-level approach enable the development of
individual human beings, affect its outlook, system
of values, identity, ability to think. Simply put, is
of paramount importance now popular individual
approach.
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